
 

Figure 2.   Key Elements in HIGH-IMPACT PRACTICES (HIPs) as Defined by Kuh (2008) and Leskes & Miller (2006) 
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UND UNDERGRADUATE RESEARCH: 

 Most prominently used in science disciplines 

 Scientists reshaping courses to connect key concepts with 

student involvement early and actively in connection with 

systematic research 

 Involve students in contested questions empirical observation, 

technology, and sense of excitement associated with working 

to answer important questions 

 

 

 Leskes and Miler embed u/g research in “Authentic Tasks” 

 Student research and creative projects done individually or in 

groups 

 Often addresses open-ended issues 

 Often results in something that can be formally presented as a 

culmination 

 Guided by a faculty mentor 

 U/g research advances inquiry and integration, requiring range 

of knowledge, skills, interactions 

 Not only for honours theses, but now u/g research encouraged 

throughout degree 

 Faculty-led research projects may include students as part of a 

collaborative research team  

FIRST-YEAR EXPERIENCE: 

 Small-group seminars with lots of student-faculty interaction 

 Emphasis on critical inquiry, frequent WRITING, information 

literacy, COLLABORATIVE LEARNING, and skills to develop 

intellectual and practical competencies 

 May involve students in faculty member’s own research  

 

 

 

 Includes curricular and co-curricular programs  

 Address development of skills, success, student-faculty 

interaction, intellectual living groups, activities, teamwork 

 Focus on INTENSIVE WRITING; possibly part of a multi-year 

INTER-DISCIPLINARY program 

 “Set entering students on their trajectory through college and 

so can provide an anchor to a purposeful pathway” 

CORE CURRICULUM: 

 Kuh refers to “Common Intellectual Experiences” 

 Set of required courses, gen ed program, integrative studies, 

 



and/or participation in a LEARNING COMMUNITY 

 Combines broad themes with curricular and co-curricular 

options 

LEARNING COMMUNITIES:  

 Integrate learning across courses and involve students in “big 

questions” that matter beyond the classroom 

 Two or more “linked” courses taken as a group, work closely 

with each other and faculty (COLLABORATION) 

 Common topic, common readings, via different disciplines (I-D) 

 Some link courses from “liberal” and “professional” programs 

 Some feature COMMUNITY SERVICE LEARNING 

 

 “Curricular architectural elements”, institutionally-designated 

cluster of at least two linked courses; sometimes with 

integrative seminar 

 Address academic and social development in and outside of 

class and feature student-faculty interaction 

 Often used as part of FYE to build teamwork, sense of 

belonging, connections 
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WRITING-INTENSIVE COURSES: 

 Emphasize writing at all levels and across the curriculum 

 Revise writing for different audiences in different disciplines 

 Parallel efforts in quantitative reasoning, oral communication, 

info literacy, and even ethical inquiry 

 

COLLABORATIVE ASSIGNMENTS/PROJECTS: 

 “Learning to work and solve problems in the company of 

others” 

 Develop listening skills and understanding of others’ insights 

 Study groups within a course, team-based assignments, co-

operative projects and UNDERGRADUATE RESEARCH 

 

 Leskes & Miller include collaboration in “Authentic Tasks” 

 Group assignments, problem solving, product and performance 

production 

 Grappling with unscripted problems, challenging issues helps 

refine process, synthesis techniques, as well as teamwork 

GLOBAL LEARNING: 

 Courses and programs for students to explore cultures, life 

experiences, and worldviews different from their own 

 Often augmented by COMMUNITY-SERVICE LEARNING (CSL) or by 

 

 



study abroad 

COMMUNITY-SERVICE LEARNING (CSL): 

 Field-based EXPERIENTIAL LEARNING; direct experience with 

issues they study as they relate to analysis and solving of 

problems in the community 

 Apply their learning in real-world settings; reflect in class on 

their community-service experiences 

 Reinforce importance of giving back to community; working 

with community partners good preparation for citizenship 

 

 Community-based educational experiences and service-related 

activities 

 AAC&U: “a credit-bearing instructional strategy that provides 

students with both meaningful service opportunities in 

interactive partnership with the community and academic 

structures for analysis of their contributions and learning” 

 EXPERIENTIAL education with activities to address human and 

community needs; opportunities to promote learning and 

development 

 Reflect on community contributions 

 Intersects with integrative learning and GLOBAL LEARNING 

INTERNSHIPS, CO-OP, EXPERIENTIAL LEARNING: 

 Another form of experiential learning – direct experience in a 

work setting (usually related to their career interest) 

 Benefit from supervision and coaching from professionals in 

the field 

 If for credit, project/placement approved by faculty/department 

 

 Categorized separately as EXPERIENTIAL LEARNING, which 

includes internships, co-op education, field placements, and 

CSL 

 Practical application of classroom learning outside the campus 

environment in a real-world setting 

 Planned by students and faculty, may carry academic credit or 

other recognition, require structured reflection and/or a final 

product/presentation 
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PROBLEM-BASED LEARNING: 

 

 

 Refers to a teaching strategy involving students in problem 

solving; or to a formal technique PBL 

 PBL first developed in medical education; mostly found in 

science education 

 COLLABORATIVE teaching-learning strategy with small student-

working groups, presented with a professional, public, or 

personal problem they would likely encounter in real life 

 Team determines material needed, gathers information, reports 

findings, whole process repeated until answer satisfies the 

team 

 PBL requires students to assume responsibility for their 

learning, as they do the research to write the thesis, rather 

than simply writing about a given topic 

INTERDISCIPLINARITY (COURSES, EXPERIENCES, AND INSTRUCTION): 

 Instruction drawing on multiple disciplines 

 Many new fields are hybrid in nature 

 

CAPSTONE COURSES AND PROJECTS  / CULMINATING EXPERIENCES: 

 A project created by students that integrates and applies what 

they have learned 

 Possibly a research paper, a performance, an exhibit of artwork, 

or a portfolio 

 

 Credit-bearing integrative experiences in the final stages of a 

student’s program 

 Encourages synthesis of the whole academic experience, often 

through creation of a product that shows an ability to frame 

and solve an open-ended question 

 Tied to major, but also tied to gen ed  and even as a tool to 

bridge disciplines 

 Provide a “touch-point” on a student’s PURPOSEFUL PATHWAY, 

allowing assessment of learning over time and across courses 
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